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​simplified,​​eliminated,​​or​​integrated​​into​​the​​action​​of​​a​​screenplay,​​and​​expository​​passages​​of​​some​​length​
​are​​often​​presented​​in​​a​​camera​​shot​​or​​two.”​​(p.​​618)​

​Bateman,​​J.​​A.,​​Veloso,​​F.​​O.,​​Wildfeuer,​​J.,​​Cheung,​​F.​​H.,​​&​​Guo,​​N.​​S.​​(2017).​​An​​open​​multilevel​​classification​​scheme​​for​​the​
​visual​​layout​​of​​comics​​and​​graphic​​novels:​​Motivation​​and​​design.​​Digital​​Scholarship​​in​​the​​Humanities​​,​​32​​(3),​​476-510.​​[cited​
​by:​​72]​

​“The​​two-dimensional​​space​​of​​the​​page​​goes​​beyond​​sequentiality,​​and​​makes​​significant​​contributions​​to​
​stylistic,​​narrative,​​and​​other​​communicative​​effects​​of​​its​​own.”​​(p.​​479)​

​Cappello,​​M.​​(2017).​​Considering​​visual​​text​​complexity:​​A​​guide​​for​​teachers.​​The​​Reading​​Teacher​​,​​70​​(6),​​733-739.​​[cited​​by:​
​39]​

​“Density,​​symbolism,​​and​​image​​maker’s​​purpose​​are​​essential​​factors​​that​​determine​​a​​visual​​text’s​​levels​​of​
​meaning.”​​(p.​​734)​

https://www.ala.org/advocacy/intfreedom/librarybill/interpretations/rating-systems
https://journals.aiac.org.au/index.php/IJALEL/article/download/6374/4455
https://journals.aiac.org.au/index.php/IJALEL/article/download/6374/4455
https://www.ala.org/sites/default/files/aasl/content/advocacy/statements/docs/AASL_Labeling_Practices_Position_Statement_2021a.pdf
https://www.ala.org/sites/default/files/aasl/content/advocacy/statements/docs/AASL_Labeling_Practices_Position_Statement_2021a.pdf
https://chooser.crossref.org/?doi=10.4135%2F9781446268278.n30
https://chooser.crossref.org/?doi=10.4135%2F9781446268278.n30
https://www.jstor.org/stable/40015652
https://www.jstor.org/stable/40015652
https://academic.oup.com/dsh/article/32/3/476/2669766
https://academic.oup.com/dsh/article/32/3/476/2669766
https://ila.onlinelibrary.wiley.com/doi/10.1002/trtr.1580


​2​
​Cazden,​​C.,​​Cope,​​B.,​​Fairclough,​​N.,​​Gee,​​J.,​​Kalantzis,​​M.,​​Kress,​​G.,​​Luke,​​A.,​​Luke,​​C.,​​Michaels,​​S.​​and​​Nakata,​​M.​​(1996).​
​A​​pedagogy​​of​​multiliteracies:​​Designing​​social​​futures.​​Harvard​​Educational​​Review​​,​​66​​(1),​​60-92.​ ​[Cited​​5,579]​

​“One​​of​​the​​key​​ideas​​informing​​the​​notion​​of​​multiliteracies​​is​​the​​increasing​​complexity​​and​​inter-relationship​
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​our​​perceptions​​of​​what​​constitutes​​a​​"novel"​​continue​​to​​grow​​and​​evolve,​​so,​​too,​​should​​our​​understanding​
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​skills.”​​(p.​​59)​

​“The​​stigma​​of​​graphic​​novels​​being​​the​​province​​of​​struggling​​readers​​threatens​​to​​keep​​other​​students​​away​
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​graphic​​novels​​require​​different​​and​​possibly​​even​​more​​complex​​reading​​skills​​than​​traditional​​print​​texts.”​​(p.​
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​background​​knowledge,​​and​​using​​metafictive​​devices​​in​​illustrations​​all​​contributed​​layers​​of​​complexity​​that​
​quantitative​​measures​​of​​text​​readability​​do​​not​​usually​​account​​for.”​​(p.​​44)​
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​“A​​long-standing​​prejudice​​about​​comics​​is​​that​​they​​tell​​their​​stories​​in​​words​​and​​images,​​but​​in​​a​​way​​that​
​does​​not​​fully​​do​​justice​​to​​either​​mode.​​In​​their​​use​​of​​words​​and​​dialogue,​​they​​fall​​short​​of​​the​​novel.​​In​​their​
​use​​of​​images​​and​​composition,​​they​​fall​​short​​of​​the​​fine​​arts…if​​we​​want​​to​​extend​​narratology​​across​​media,​
​we​​should​​not​​remain​​tied​​to​​these​​assumptions.”​​(p.​​40)​

​“In​​comics​​the​​modes​​of​​images,​​words,​​and​​sequences​​constantly​​interact​​with​​each​​other,​​as​​readers​​explore​
​the​​page​​and​​make​​sense​​of​​what​​they​​see.​​The​​meaning-making​​potential​​of​​each​​mode​​can​​corroborate,​
​reinforce,​​or​​question​​that​​of​​the​​other​​modes​​that​​enter​​into​​this​​dynamic​​process.”​​(p.​​40)​
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​to​​availability​​of​​graphic​​novels​​in​​the​​classroom.”​​(p.​​30)​
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